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In recent years, the value of standardized educational tests has been
questioned with increasing ffequency and the use of such instruments has
_ received sustained criticisﬁ from certain groups. -To shed some 1ight on
d ‘«this-topfc, approximately 3,300xteéchers and 72,006_$tudents responded
to a questionnaire exploring their generé] opin%ons and feelings about
standardized achievement fe;ts.. The polling of these th gr;pps directly . ®
" after the administkatibn of such a test, ébgpfed with their.generally
positjyg attitudes, is a clear indication that:the_d{re picfure§ painted - .
by-téétihg'opponenf§ have little factual basis except“ih isolated cases. . .
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> " Comments From the C]a,ssro.o'm:f
Teachs ~s* znd Students'*Opinions
- : of Achievement Tests £
Frist . ST==z & Mizhael D. Beck
) Th. ‘< yctoicgical Corporation
- o fexy York City
: iﬁ. troduction ' 4

-
P,

The ]970'5. ha\.té i)',een_;:.h-»_ ~aci=-17"=d by many p‘roblemz in educ'ation,' Yo
-diminishing enro]]men_i:s._ a8 :_*nq costs to maintz n se-vices, at ks
on the weak academ'i(:';‘ski s = :r high school graauatez. In zhe Gue
of educational tests anc ~czsu~ements, :rdbab]y the mosT vocz. and is--

tained &riticism has beer --me=x at the ralue of st nsarc-zed tast
, ,

©

A quick perusal of the ==t 'mz  liteswscure bein-  ous that mw &
- ., A * - . . .

the criticisms against st >n -~ T-ar tev s 7ave be=n =«ssays ra'her ' -an

(\

report= of research ¢ .. For examc’2, see Wanzs, "977 e

+heles: some excelle " wrt ue peen dor  <=hat w.: Joth ezjer e amc

sciemr. ¢. Kirkland "1¢ s ozl the =Fect tests on stuneet ,
N scip, 205 Other studi = vz oo zdui= (Brir . 7965; B-im. . ulinger,
. Xlas . --3), seconda © -1 students (Brim Goriin, Glass, &

-viber. ., TE!B4, Neulingesr, 4tr . high s'c.noc] teacrers and counselors
\(Bmmvg_: 3i., 1964), == 7y :)rj;nc"fpd'is in the Nartheast (Goslin.
*pstein. & Ha]].ock,. 196: . “iift" grade pupils (Soslin, 1967, and e-2-
me:tary and seconda'r"y co. 2%2Tovs and teachers (Cowmny. 1974). A com-
srshensive survey of Schow== . Aptitude Test texers concarning their

r@inions of the test nas t:m . nducted-by Respoons: Analvsis Corporation

('978). A -




Purpcses -

While research has bwen conducted im tme area o~ a=“-Ttudes tawarac stan- \_

~N
dardized testing, mc t has beem in te camtext of amility tes=ing and

has twrluded mostly a: responifent: -tiase with sec mmr:y attacnments to
such tests: parents, ‘counseloTs, primcipalis. Teacmers' and tmeir stu-
dents' attitudes to-.urd standardized achievement t=sting havé not been

systemgtically exptored <o date.

With the above poirsis in minc. the pu-oeses of “his research were to ex-
_mplore 1) teachers' .eoerz @dirions and feelina zdout standard-zec
) achievement pests ind 7 stude~ ' attitudes toward such tests diirectly

following adminis:ratfor of ~u> - tést.

Survey Instrument and P-—cEwigires

‘A questionnaire was deve:mme 0 elicit ressponses *r he purpe== out- ‘
lined above. ,.T'rve‘teamer a-tion cortained 11 seman--c differer—z’
scales -surveying teachers gewerai 'wimior and \;ee]ings. E;;amp'es of
ﬁhe_bi-po]ar adjective deccripions .ind\ﬁde:. helpﬂul-narmfm, umDiased-
+ bijased, calm-anxious, end supportive-@ntagenistic. The student nortics
was administered orallv by‘ —ne teacher, teachers -angrd;ed £hk. number cof
hands rajsed in response tc questiors like: ™How mny'of' you were Y
nervous qut Siefor-e‘ you toor tt  test?”  "How dt asu fee: about the
s

'Eest now?" and "Yould you Tike tr take 2 test Tike Zhis one next yea-

The sam?le was ba'lsed on the Sprinc, 978 standardization sample for the

Metr"opo’lifah AéhieVemen.t Tests. '] zeackers and students included “ir
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tre standard1zat1on program were included in the sample for this study.
e student’ samole was selected to represent the\n;t1ona1 population in
~erms of geograph1c reg1on, school system enroMment, socioeconomic
status, and pnﬁlic Vs. non-pnblic school affiliation. A sotieeconomic"
%ndex‘based on a combination of median. family income and percentage of
adults in the_school district who were high schoel graduates -was used '
fon‘sé1ectinglthe sample. Jhe sample consisted of, 3pproximate1y 3,506.

-

teachers and 75,000 pupils %n'Grgdes K-12. ’ ) ' . '

—

A]thou?h the qnestionnairelwas not nj]ot tested prior-to its adninistra-'l
=ion, it was reviewed and revised by vanious editorial and administrative
staff members. . The mechanjcs of the questionnaire design, phrasing, com-
brehensiveness; etc. were all improvea bylthe various revisions. | |

Results

-

g R - " )
By the established cut-off date, the median response rate across all

grades was approximately 95 percent for both teachers and students.: FQr
the purposes of 3na1ys1s, eacher <nd pupil quest1onna1res were d1v1deJ
into three groups: 1) pub11c schoor systems ‘With fewer than 500 students
‘per grade [Gronp 11, 2) pub11c schcol systems with more than 500 students\\'
’per~grade [Group 2], and 3} ail;nnn-pub11c school systems [Group 3]. |
1. Teacher Attitudes

Tab]e 1.snnnanizes teachers' nesponses.to stx.semantic differentié]

" scales on their genena] op1n1ons toward standard1zed achievement tests.

(Although the quest1onna1re used a seven-point. sca]e,‘data were co]]apsed

-

it
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.. . Tablg 1 .
Teachers' General Opinionis of Standardized Achievement Tests]‘z’ ¢ .
Diménsidns3 Total . Grades Combined . - ~ Groups Combined
Sample .| Group 1| Group 2 -| Group 3 'Grades K-#JGrades 5-B[Grades 9-&
Easy’ . - b . ' - .
g 1-2 A 2 3 2 N N 4 - 8
. 3-5 76 .78 75 | 73 67 84 85
6-7 22 19 23 25 32 12 - 7
Har‘d ) A - . . g
. Helpful . - . - -
1-5 .24 23 " 22 .| .21 - 21 (- 29 25
3-5 269 71 70 | 67, 4 N 66 69 l
6-7 7 6 8 6 8 5 5 . 1
-] Harmful ‘ 2 S
Unbiased . i } -
. 1-2 - . - 18 . 17 16 / 21 17 18 19
' 3-5- 69 72 66 67 68.* 69 |. 69 .
- 6-7 ) 13 - 1 18 12 5 - 13 RV
Biased - 4 3 - _ .
Useful : . 4 , .
1-2 26 - 25 25 3, 23- 32 26
3-5 64 66 64 61 65 . 61 67
6-7 10 9 - 1 8- Coo12 7 -7
Useless ) v : . |
Fair L ) v — "
1-2 ' 5 25 23 28 20 28 28
'3-5 83 . 65. 63 60 s 64 63 64
6-7 12 10 14 12 16 -9 8
Unfair . -
Valid ' _ T .
1-2 16 15 16 19 13 . 20 - 19
3-5 72 73 ~ 70 71 - 73 70 72
6-7 12 12 14 0. | 14 0 . 9
Invalid : © T
. . ] " ~ ¢
»

]Numbers are expressed in percents.

2Gr:oup 1 = Teachers in systems enro111ng fewer than 500 students per grade. ’
Group 2 = Teachers in systems enro11ing 500 or more students per grade.
Group 3 = Teachers in non-public scheol systems.

3A]though the questionnaire used a seven-point scale, data were collapsed into a three -
po1nt sca]e range for summary purposes. ) . .

[ : =
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into a three-r3: -t —sca1e ¥ 7% ~3Jr summary purposes.) Overa]],v teachers’

in the sample 1 not fae” . . such tests wer= easy. Acrcss grades,

try

fewer ==scher: 1 school : “—mems with under 5C  students per grade
(Group co":us:-ed*%: == difficult than ceachers in i-ou 2

(teachers in sys=zems.:. “t )0 -~ more students per grage). Twe-: -five

. percent : tr2 nom-sur ‘: 50001 teachers (Group 3) rated such “tasts hard.
Across c—=ups, tez—mer: . <tudents in the righesr grades fel- -ne tes:s
- were not hard - 4it = s==s 'in the lower, primary grades.

%

.

For-the tc==] sample, o OF thought that stena‘andized achiewsme:  _esTs

were to so™ ext: <+ he Non-pubh"c and sma:1 systeh schoo te=:aerz

‘found ther -omewnw- mor: ne=ipful than the other areup.. By grade, =sachers

in GradeS’--ﬂ foiueg -u.  tests more helpful than teachers in the  ther two

14
grade gr'mr:s

¢

OVer 85 pr=ent of t-e ts ‘her§ rated standardized achievement =ests as

unbiased. 5roup - nd graa- differences on this question were small,

-Concerning usefi’ wess, G percent of the total group felt thar to some

-extent The: wer- seful. Non-pubi ic school te‘achers' found th- w most use-

¥ . .

ful; acrr -greums, teacners in Grades 5-8 found them n}ost us:2-ul,

On the " C-unfiir” scale, on]y 12 percent of the total sampiz of '

' teacher< “feTught that stqndardned ach1evement tests were, for the most

part, untaa Siightly more pubhc school teachers in larger s'-stems

rated tests =mfair thar either 6f the oth‘er‘ two groups. The teachers in

3 € 0’ - . o . » --
the primd¥y O=Fdes rated_tests 1es-_} fair than.did teachers in Grages 5-12.

- . . 7



On the topic of the validity of s~amdardized aChieVe&entxfests, moe
non-public school teachers cons7ered such tests valiz: than the other

two groups of teacher:,
C \

Table 2 summarizes eachefs per:orz]’ feelings., +0m=r¢ standard1zed .
achievement tests.’ }vecell, the: T zzchers samp]en “gtt ca]m toward

;

such tests with-or' . seven percsn- exoressing marxad anxiety toward*' ,

them. Teacmers ° Eredes K-4 wer= mcar anxious ‘about the’fests than
were teache~~ 1+ trrer grades.

) ~ LA | ’ . R
» _ p B A ' : .
On the "corT nie-upcomfortabia" -crtinUUm‘fonly seveh pefrcent of

the total ===nl. 3xnressed’rea1 discomfort toward staddardized- achieve-

’

hent.yesté Ac  :s groups énd graf‘m the percentages were 51m11ar

’
“ .\‘

More than - per:ant of the teach “elt. Soméwhat knowiejpehb1e cdn-“
cerning s- »nrdard- .zed achievement -ts. Teachers in Groups 2 and 3
fe]tlmore-xxowieaneable about suc :ests than those in Group 1. Pfi-,
mary‘end =zamentary schoo]vteache < felt ;ore}knowﬁeggeab1e than did -
high schoz. teachers. - ‘ R o % .,

\ - -

_'Teachefs in large pr]ic schools were least supportive toQérd"Etan§ '
‘dardized achievement tests; non-public school teachers were the most
supportive. Across_groups, teachers in Grades 5-8 were most suppor-:

, Fofe ‘o
tive. Overall, only‘fﬁve percent’ of the respondents were severely
. - . ’ % .

antagonistic toward such tests, whi]e.almoEt.oneifhird.were supportive.

‘y



. Teachers

L= »
Table 2

* Personal Feelings Toward Standardized Achievement g

Sts

et

2

.3 Total Grades- Combined « aroups Combined
: g_??'"e"sw"s Sample | Group 1 | Group 2 | Group 3 K— 5-8 9-12
~Calm . RN ’
< 1-2 N’ 42 42 42 . 41 38 46 45
3-5 51 - 52 50 52 ° . Bt 48 49
5-7 .. -7 "6, 8 7 7 6 3
Anxious - " '
Comfortab}e . To , - . -
1-2 .38 38 37 40 3¢ a4 39 -
-3-5 ¢ . , 5 .56 55. » 55 5¢ ' 52 55 .
. 6«7 : MY AVERE T 3 8, | 5 r S 6
Uncomfortable ) i ‘ N,
" Interested S DA E
J-2 .37 36 34 . 4 3 40 31
3-5 55 - 57 57 4 = 53 B9, ,
6-7 8 .| 77 9 5 ? -7 10
Uninterested . ‘ . .
Knowl.edgeable . T
1-2 34 30 36 37 -, 34 33 29
3-5 64 - 67 62 . 61 54 65 67
6-7 2 3 2 2 2 2 " °F 4
Not Know]edgeab]e _ .
Supportive i , , ' :
. 1-2 32. 3t ° 27 39 30 36 29
3-5 +63 64 65 57 - 64 60 66 -
6-7" 5 .5 y VB 4 6 4. 5
Antagonistic . ~ , '
Numpeps are expressed in percents. 1 - R - .
2Group 1 = Teachers in systems enro]11ng feweﬂ than 500 students per grade.
-Group 2 = Teacher$ in systems enro]11ng 5C0 or more students per grade. ~
- Group 3 = Teachers in non-public’ school systéms. e
g.3A1though the quest1onna1re used- a zeVen-point scale, data were collapsed 1nto a three-
. point scale range for summary purposes. ' Y

3

2

s,

-
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Student Attitudes ® R

\

Table 3 out11nes Grads V~»'>tudents opiniors toward standard1zed

" achievement tests. T~ a25tjons posed concerned their fee11ngs 1) 1

-

- before and é)_j!st_afgg:.fney'took the teést. Relevant data are pre- .
sented in the top half of Table 3. For,the total sanple of students in ‘
Grades K-4, a sionificamt proportion had more positive fee]ings after
the test'was'administ:red. No,significant differences'were seen among
the three groups .Gradewise, Grade K-2 students showed.less of an in- .

_trease in pos1t1ve fe=1ings than Grade 3 and 4 studedts Across’groops

and grades, the bulk of the,increase.1n positive. feelings was-attribut-

able to a decreasg ' 7 ambivalent feelings.:-
. I

When asked, "How many of you were nervous just before you took this
test?", 56 percent of the Grades.K-4 students'responded. Slightly fewer
. . o : ’ ) i

. non-public school students were nervous than public school students.

Students in Grades 3 and 4 were more nervous than students in Grades K-2.

-

The -‘1ast question asked of studénts in Grades K-4 was, “Would you like

. BN : ' R
to take a test like this one next'year?" Approximately half of a11 stu-

dents in the K-4 sample sa1d "No." A lower percentage of non- pub11c

“school students said "No" than in efther of the two pubvkc school groups.
[e]

More students “in Grades K-2 wanted to take such a test next year than

-

students in Grades 3 and 4. S1m11ar1y, there were fewer "Don't knows"

for this younger grouo. . _ s T




Table 3 T
4 S . ,
Students' Opinions Toward An Administration ¢f
A Standardized Achievement. Test: Grades K-4

o Tota]l - Grades Gofbined - Groups Combined
Dimensions, Sample | Group T | Group 2 | Group 3 | Gr. K-2_ | Gr. 3.4
% Yoo % % - A % A
 FEELINGS EONARD | Pre Post;lPre Post'| Pre Post | Pre Post Prg~ Post { Pre Post
TEST: ‘

(:::::) © 7 |37 58 |3 58 38 58 [41 62 47 62 |26 547
<:::::> 19 14 |i9 14 {18 13 |22 16 |15 12 |23 18
<:::::> 122 10 |23 10 |21, 1w0.{19 8 |16 7|29 13

@‘ | | | ‘} | | | | | '
‘ - 413 11 413 .12 |13 12 |79 10(13. 13 {13 10

PERCENT NERVOUS . ‘ : .
JUST BEFORE_TEST || °® 57 . 57 >2 AL L

"WOULD YOU WANT TO . _ .
TAKE ANOTHER SUCH A : .
TEST MEXT YEAR?

PERCENT ANSWERING: ) . - .

YES B 38 36 . 38 46 - 4 36
, © N0 48 51 1. 47 39 48 - 47,
*~| DON'T KNOW/NOT SURE 14 13 AT 15 11 7

[}

+ ]Group 1 = Students in systems enro111nq less than 500 stuquts per grade.
Group 2 = Students in systems enrolling 500 or more students per.grade. ) -
Group 3,= Students in non- pub11c school systems. T

{

2The f1rst percent represents studen;s feelings just before the test administration;:
the second percent represents students' feelings just fte[ the test administration.

-1 .




. acros$ groups and grades, were‘smé1’ P
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Table 4 presents responses to ‘the questions asked of students in
Grades 5-12. When asked, "Which type of test do you think is usually
harder: “the type of test you just ‘took or the'typelof test yoaor teachers -
. ) " .

make up?", twice as many studeg&s in the samp]e'responded that tegcher- *

" made tests were harder. Acrosstgrades, more Group 3 students were in.

agreement on- this point than either of the two public sChool groups.
Across. groups, the proportioh who thought teacher-made tests were harder
than standardized tests goes up fourfq1d'in the hjgh schools.

.
> - - . s
.o . ¢ [

-

i Nhen asked "Do’ yo think the test questions [on the standardized

_ach1evement test you just took] were genera]]v fa1r7", three-quafters- of

y
all students\iampled on this quest1on thought they were. ,B1fferences

[

LR EEER NP

. \ .
Seventy y-five percent of a11 students samp]ed thought they d1d "we11"

"ok/all r1gh¢", a]most 20 percent did not know how they did. Stuoents '

-in sma]] pub11c systems thouqht they did 1ess well than did- students 1n

the other two groups; h1gh schoo] students -thought they did better than

L)

students-:n Grades 5-8. ' -

\ v . s
When asked, "In general, how:do you feel about the type of test you just .
todk?"'apﬁroximately 25% felt positively, 25% felt negatively, and:SO% )
were neutral. More non-public school students felt positive1y;-andrn6re-
large pub11c schoo] system students fe]t negatively than any other group

H1gh -school. students’ fe]t less pos1t1ve1y than students 1n Grades 5 8

i 0y



CTable 4 -

* Students' Opinions :-Toward Standardized and] -
Classroom Achievement Testing: Grades 5512 .
QI 't; . . Total Grades Combined Groups Combined
uestion { Sample | Group 1 Group 2 } Group 3 | Gr. 5-8 Gr. 9-12
S % % % 5 5 | . %
"Which type of test do you : - .
- think is usually®°harder: type .
of test you just tqok or the
type of test your teachers .
make up?"- -~ - ..
: 7 T _ Y
-Standardized Tests 30/ 29 '~ 35 25 36 16
-Teacher-made tests | 59 60 54 66 _ 54 73.
~_-Don't kno# i Al g - 10 1
"Tha test you just took is sup- " |
-posed to show what you already- | /
have learned and what you do ®
not’ know ;yet. Do you think the
test questions were generally
fair?” T |
_ -Yes : 75 75 73 79 | 74 78
-No " 14 15 15 11 16 1]
-Don't Know ‘1 10 12 10 10 11-
" "How do you feel you did on \
‘this test??
Well 27 | 23 < 25 31
—0k/A11 Right . 48 49 4, 46 43 48
-Poorly 7 9 6 4 8 |” 5
-Don't Know 18 19 17 19 19 16~
"In general, howdo you feel N /
‘about the type -of test you . -
just took?"
o eis » N p ) f .
-Positive . 26 25 24 34 29 18
-Negative. ' 27 27 - 130 20 27 29 .
-Neutral/Unsure . 47 43 46 . 46 - 44 _ 53

[T

w_

.
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Table 4 (Contd)

_ Students' Opiniens’ Toward Standardized and]
¢ C]assroom Ach1evement Test1ng Grades 5- 12

&

Students in systems enrolling: fewer, than 500 students per grade.
Students in systems enrolling 500.'cr more students per grade
Studentsoin non- pub11c schoo] systems, :

. . - |Total | Grades Combined B “Groups Combined
dest1ons 1Sample | Group 1 |Group 2 |Group 3 Gr. 5-8 | Gr..9-12.
., "Would you be 1nterested in
f1nd1ng out your scores on the - , )
stest you just took?" o : -
Yes . 88 87 88 93 90 84"
-No 7 8 7 4 I 10
-Not Sure | 5 5 5 3 4 6
 "Would you -1ike 'the -chance to
discuss with your teacher the '
correct answers to the test q
you just- took?" . ) ‘ : .
-Yes 43 39 46 50 48 31
~No _ - 44 47 41 _ 38 -39 55
-Not Sure. - 13 14| 13 12 13 14
"How many of you get nervous “
: -just befere you take. a test ~
¢ .'11ke the one#you just took?" 30 | 28 23 31 © 37 13
f“How many of you get nervous ' +
just before you take the kind
of test your teachers miake up7“ : : T '
. . .| 64 62 64 69 61 7.
. ' « L
- N "\
. xr
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. .

Overwhelmingly, students across a]f groups and- grades were interested |
in finding out their scores on the test. When asked, "Would you Tike the

chance to discuss with your teacher the correct answers to the test you -

o just took?", the proportion of studentS‘responding "Yes" dropped siqnifi-

cantly-~by more than half. Once aga1n non- pub11c school students were

.. more interested in discussing the correct answerS’than were students in
[ .

the public schoo]s Also, students,1n Grades 5-8 were more Jnterested in

d1scuss1nq the correct answers than were h1gh school students.

‘ 551

4
¢

-F1na11y, students were asked about their nervousness before tak1nq stan-

dardized’ ach1evement and teacher-mcde" tests More than tw1ce as many

students got ‘nervous before tak1nq a’ teacher-made test than a standard-

1zed ach1evement test More non pub11c school students were nervous be- »
.fore teacher made. tests than were~nub11c school students H1gh:schoo] '

students were more nervous prior to tak1ng a teacher made test and less
* nervous pr1or to tak1nq a standard1zed ach1evement than students in

Grades(5-8 Compar1nq these data with ‘those of the K-4 sample, almost ;

tWicebas-many students in.Grades K-4 were nervous‘before,tak1ng a stanj
' dardized achievement test than students in Grades 5-12.

Educational Significancé-

-

Th1s study prov1des a data base from a nationally representat1ve samp]e ‘

..
oo ,

of teachérs and students agross a11 grades To the authors' know]edqe.

B

this has been the f1rst time such a large- sca1e data gathering operation

'y

o has been undertaken to assemb]e teachers and students att1tudes toward
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achieve_mént testing. The po]hng of these.two groups d1rect1y after the
admihist‘ra’cion of such a test (for‘ wh1ch teachers received on]y the test
‘ resu'lts), coupled with their generally positive attitudes, is a ¢lear in-.
-dica-ti‘b,n _that the dire pictu’res painted by testing opponents have very

little factual basis except in isolated cases. A
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